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To create evidence-based spectrum of care (SOC) curricular 
change, programs may consider mapping their curricula to 
the SOC Education Model to identify strengths and areas of 
improvement in their current SOC preparation. Curriculum 
mapping is a common technique for visualizing a curriculum’s 
components and how they relate to each other (Harden, 2001). 
A similar process may be used to examine the alignment of 
a curriculum with an external framework, such as the SOC 
Education Model.

In the context of planning for SOC curricular change, the 
curriculum mapping process should be used formatively to 
help guide decision-making. Mapping curricula to the eight SOC 
subcompetencies in the SOC Education Model may offer the 
following benefits to individual programs:

•	 Baseline for current scaffolding of the SOC subcompetencies

•	 Focus and prioritization of change efforts by highlighting gaps 
in SOC preparation

•	 Data that can inform dialogue with interested parties about 
SOC curricular changes

Ideally, development of SOC subcompetencies is scaffolded 
across the curriculum. This means that students have multiple 
opportunities within and across years to acquire, integrate, 
and practice knowledge, skills, and behaviors related to the 
subcompetencies (Fingland et al., 2021; Harden & Stamper, 1999; 
May & Silva-Fletcher, 2015). We therefore encourage programs 
to approach the curriculum mapping process with the goal of 
accurately and inclusively capturing where SOC subcompetencies 
are addressed across both the preclinical and clinical curricula. 
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The Curriculum Mapping Process
Figure 1 presents a suggested process for mapping a curriculum 
to the eight SOC subcompetencies in the SOC Education Model. 
A similar approach may be used to map all the courses and 
sessions in a curriculum, a subset of courses, or specific course 
sessions. Ideally, the alignment of the content of each course/
session with the subcompetencies is mapped by the individual 
who teaches or leads that course or session. However, this 
approach is resource-intensive and may not be feasible for 
many programs. For ease of implementation, this process thus 
asks program representatives to map course/session learning 
outcomes as a proxy for content of the curriculum.

The process entails the following steps:

Step 1: A program representative collects course/session 
titles, numbers, descriptions, and learning outcomes for all the 
courses/sessions to be mapped in the curriculum. For each 
course/session, the representative uses this information to fill in 
the mapping template presented in Figure 2.

Step 2: For each course/session, a program representative who 
is familiar with the curriculum identifies all the instances in which 
at least one learning outcome references knowledge, skills, 
or attributes/behaviors that contribute to students’ progress 
towards each of the SOC subcompetencies. Table 1 presents the 
instructions and FAQs accompanying the template.

Given that course/session learning outcomes will typically be 
more granular than subcompetencies, it may be helpful to look at 
the examples of learning outcomes that accompany each of the 
SOC subcompetencies in the SOC Education Model. Please see 
the instructions and FAQs in Table 1 for additional guidance.

If only one program representative is conducting the mapping, 
it may be helpful to have a second representative available to 
periodically spot-check the mapping and discuss any cases for 
which the mapping is uncertain.

There are several options for mapping with multiple program 
representatives:

•	 Representatives map a few courses/sessions together to 
become familiar with the mapping process. Representatives 
each then map the remaining courses/sessions separately. 
The group meets regularly to compare maps and come 

to consensus for any item about which opinions differ. 
Alternatively, another representative may act as a tiebreaker 
for disagreements.

•	 Representatives map a few courses/sessions together to 
become familiar with the mapping process. Representatives 
each then map the same new subset of courses/sessions 
separately and meet to compare maps. If there is sufficient 
agreement, they divide up and map the remaining courses/
sessions separately. Otherwise, the process repeats until they 
achieve sufficient agreement. Once agreement is reached and 
independent mapping begins, representatives may meet to 
discuss any cases for which the mapping is uncertain.

Step 3: Collate maps for all courses/sessions and conduct a 
“strengths and gaps” analysis by looking across the maps to 
identify a) how students are already being prepared for SOC 
practice, and b) gaps in SOC preparation. Years in which an SOC 
subcompetency is never or rarely addressed are a good starting 
point for considering enhancing SOC instruction.

Optional Steps:

•	 Program representatives may consider mapping the courses/
sessions at an even more granular level by indicating if learning 
outcomes that align with SOC subcompetencies target 
knowledge, skills, or attribute/behaviors. This information 
can provide a more nuanced understanding of how each SOC 
subcompetency is developed and can help inform decisions 
about how/where to enhance SOC instruction.

•	 Gathering information from multiple key players may increase 
the usefulness of the mapping process for understanding 
the program’s current SOC preparation (Harden, 2001). For 
example, program representatives may consider:

•	 asking instructors and other interested parties to review 
and expand on the course/session maps. For example, 
for courses/sessions identified as addressing SOC 
subcompetencies, instructors can provide information 
on how the SOC-related learning outcomes are assessed 
and taught.

•	 collecting input from students on which courses/sessions 
they perceive as developing their confidence and skill in 
the SOC subcompetencies.

Figure 1. Steps of the curriculum mapping process.

Step 3: Use curriculum 
map to identify 
strengths and gaps in 
current SOC instruction

Step 2: Map alignment 
between learning 
outcomes and each  
SOC subcompetency

Step 1: Collect learning 
outcomes for  
courses/sessions
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INSTRUCTIONS

Complete the mapping template for each course/session you want to 
map to the SOC Education Model. In this form, you are asked to:

1.	Put an X for all the subcompetencies that align with at least one of 
the course/session learning outcomes. Please err on the side of 
being inclusive. If you are not sure, please put “Unsure.”

2.	Put an X for all the subcompetencies that are addressed in the 
course/session (e.g., based on course/session description) but are 
NOT specifically mentioned in any of the course/session learning 
outcomes. Please err on the side of being inclusive. If you are not 
sure, please put “Unsure.”

3.	At the end of the list of SOC subcompetencies, there is an area to list 
any course/session learning outcomes that are specific to SOC but 
do not align with any SOC subcompetencies. 

NOTE: The subcompetencies presented here are specific to being 
prepared for SOC practice, i.e., being able to offer a range of 
evidence-based care options tailored to clients’ and patients’ unique 
circumstances. These subcompetencies are not meant to capture all the 
expected outcomes for Day One ready graduates, as described in the 
AAVMC Competency-Based Veterinary Education (CBVE) Framework. 
Instead, they align with competencies and domains of the AAVMC CBVE 
Framework, as shown in the SOC Education Model. The Model also 
includes learning outcomes that provide examples of knowledge, skills, 
and attributes/behaviors that make up each SOC subcompetency. 

FREQUENTLY ASKED QUESTIONS

1. How do I map a course/session that I do not teach?

We recognize that mapping a course or session that you do not teach 
may be challenging. To prepare for the mapping process, collect the 
titles, numbers, descriptions, and learning outcomes for all the courses/
sessions to be mapped and enter this information into the mapping 
template. Then, for each course/session, use the first column to map 
only the alignment between what is written in the learning outcomes 
and the SOC subcompetencies. Please err on the side of being inclusive 
without overly interpreting the learning outcomes. This ensures that all 
courses/sessions are mapped consistently, regardless of whether the 
instructor is mapping the course. 

After mapping the learning objectives, use the second column to 
capture any additional information about the alignment between the 
course/session and the SOC subcompetencies. For example, you may 
want to note alignment based on information provided in the course 
description. You may also have prior knowledge about the alignment 
between the course/session content and the SOC subcompetencies 
based on observations of the course/session, conversations with the 
instructor, etc. Information documented in this column is typically 
not included in data analysis and reporting, but can be used to inform 
conversations and decision-making about specific courses/sessions.

2. How do I know if a course/session learning outcome aligns with an 
SOC subcompetency?

Course/session learning outcomes that align with an SOC subcompe-
tency aim to develop knowledge, skills, and attributes/behaviors that are 
necessary to perform the SOC ability described in the subcompetency. 
Please err on the side of being inclusive to provide a comprehensive 
understanding of how each SOC subcompetency is developed.

If you are not sure about whether an outcome aligns with an SOC 
subcompetency, please review the SOC Education Model for examples 
of knowledge, skill, and attribute/behavior outcomes for each SOC 
subcompetency. If you are still not sure, you can put “Unsure” in the cell 
for the SOC subcompetency.

3. Should I indicate which course/session learning outcomes align 
with each SOC subcompetency?

As long as at least one course/session learning outcome aligns with the 
SOC subcompetency, you can put an X in the cell for that subcompetency. 
If it is helpful for you to keep track of the specific outcomes, please use 
the Notes/Comments column.

4. Can multiple course/session learning outcomes align with the same 
SOC subcompetency?

Yes, this is likely to occur since course/session learning outcomes 
are typically written at a more granular level than competencies or 
subcompetencies.

5. Should I put multiple X’s in a cell if more than one course/session 
learning outcome aligns with an SOC subcompetency?

No. Please put just one X in the cell for an SOC subcompetency if at least 
one course/session learning outcome aligns with that subcompetency.

6. Can one course/session learning outcome align with multiple SOC 
subcompetencies?

Yes, this may occur if the course/session learning outcome is written 
broadly.

7. I know that an SOC subcompetency is addressed in the course/
session, but none of the course/session learning outcomes align with 
that SOC subcompetency. What do I do? 

Please use the second column to indicate any SOC subcompetencies 
that are addressed in the course/session but are NOT specifically 
mentioned in any of the course/session learning outcomes.

8. An SOC subcompetency is addressed in the course/session 
description, but none of the course/session learning outcomes align 
with that SOC subcompetency. What do I do?

Please use the second column to indicate any SOC subcompetencies 
that are addressed in the course/session description but are NOT 
specifically mentioned in any of the course/session learning outcomes. 

Table 1. Instructions and FAQs accompanying the course/session mapping template.
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